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Collectively, we want to achieve:

= high-quality, inclusive education for every child

= great outcomes for every child, including for those who are
disadvantaged, those with SEND, those known, or
previously known to children’s social care and those who
face other barriers to their learning and/or well-being

= better information for parents
= a collaborative and transparent approach to inspection

= high and rising standards of education and care.



Our journey so far



The journey so far
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Summary of changes

A five-point A renewed

New report card grading scale focus on
inclusion

New toolkits New inspection Taking steps to

methodology reduce workload

2 4
More closely aligned to A sharper focus on New online insights
the EYFS regulation platform ‘) /



Moving forward: renewed approach



Our new approach

Breaking Improved
barriers to reporting
learning

Taking context '--,;" Consistent
into account ABNY approach

More
collaboration

Providing
constructive
next steps

More focus
on well-
being




We have strengthened our approach to inclusion
Breaking down barriers to learning and/or well-being

Focusing on barriers

to learning and well-being
especially for those who
are disadvantaged, have
SEND, or are known to
children’s social care.

Understanding
context

By using contextual
information and discussions
with leaders to understand
their particular community
and the opportunities and

challenges this brings to
their work.

Woven throughout

the framework

Inclusion is woven through
evaluation areas, as well as
having a standalone
inclusion area.




We will evaluate early years settings
against the following:

Inclusion

Curriculum and teaching**

Achievement**

Behaviour, attitudes and establishing routines
Children’s welfare and well-being

Leadership and governance*

Safeguarding

* When there are no early years children present and/or on roll, we will
only evaluate this evaluation area.

** These evaluation areas do not apply to out-of-school and holiday
providers.




In early years we will look at inclusion by...

Observing

Observing children's
routines and experiences.

Considering

Considering the context
of the setting.

Discussing

Speaking with leaders, staff
and parents.

Case sampling

Case sampling to evaluate
how support works in
practice.



improving lives

We will introduce toolkits

= Toolkits replace the grade descriptors that
are currently in our inspection handbooks.

= Toolkits show providers and inspectors the
evaluation areas that we’ll focus on and how
we'll evaluate and grade providers.

= The general structure of the toolkit is the
same whatever sector you are working in, but
we have carefully reflected on how our
evaluation areas should apply for different
sectors.



Toolkit

The toolkit is broken down into different evaluation areas. Each
evaluation area starts with a covering page.

Curriculum and teaChmg 1. A summative statement of what the evaluation
area considers — to help leaders and inspectors to
This evaluation area considers: understand what the evaluation area is ‘at a glance’.
B whether leaders ensure that they provide all children with a high-quality, ambitious
curriculum

B whether leaders and practiioners plan, design and implement the educational programmes of
the EYFS statutory framework to create a coherent and sequential curriculum that builds on
what children know and can do

W the extent to which the setting’s curriculum meets the needs of the range of ages and stages 2 A remlnder that our gradlng Standards are based on

of children who attend, especially disadvantaged children, those with SEND, those who are research, inspection evidence, and statutory and non-
known (or previously known) to children’s social care, and those whao may face barriers to
their learning and/or well-bein

statutory guidance set by the DfE.

Inspectors focus on gathering evidence relating to the factors that statutory requirements and no
statutory guidance, research and inspection evidence indicate contribute most strongly to high-
guality curriculum and teaching.

These factors are: 3. Following that the toolkit sets out the most
B constructing an ambitious curriculum that fully meets the intentions, breadth and ambition of Signiﬁcant COntribUtory factors that underpin our

the EYFS and is designed to give children the knowledge they need to be ready for their next . . .
stage in education, including school, where relevant approaches to evidence gathering and grading

B planning and sequencing the curriculum carefully so that children gain knowledge and skills
incrementallv to reach its ambitious aims



Toolkit

Considering achievement for different ages and
provision types

When evaluating the achievement of different ages of children, inspectors consider that:

B children develop and learn at different rates .
B achievement in the prime areas of leaming is vital for all children because these areas of EaCh evaluat|0n drea then has

learning underpin all later learning d SeCt|0n tO EXp|aIn hOW th'S
B development in the prime areas of lkearning is interlinked darea |S app“ed for d |ffe rent
B some children need more targeted time and attention than others ages Of Ch|ld ren and prOV|S|0n

types.

B achievement in the specific areas of leaming provides children with opportunities to
strengthen and apply the prime areas of learning and helps prepare them for later learning

When evaluating achievement in childminder settings, inspectors recognise that:

B childminders are the leaders and practitionsrs in their setting and, therefore, any references
to leaders apply to the childminder; references to practitioners or staff apply to the

childminder and any assistants

m childminders often waork alone, so inspectors are sensitive to the context of each childminder
and work flexibly to ensure that the childminder is able to continue to mest the neads of the

children in their care



Toolkit

The next part of each evaluation area explains the evidence inspectors will gather.

Theme
Evidence
\—7 gathering
Leadership of the curriculum and teaching prompts

In gathering evidence about the leadership of the curriculum and teaching, inspectors
consider the extent to which leaders:

B understand child development and children’s age-appropriate leaming and development
needs and use this knowledge to set ambitious goals for children to achieve and to be ready
for their next stage in education, induding school, where relevant

B ensure that the curriculum identifies and sequences the key knowledge that children leam
across the EYFS educational programmes




Toolkits

Grades we expect to see most frequently on inspection

Indicators

Needs attention

Curriculum and teaching are likely to be
graded "needs attention” when the
‘expected standard” has not been met but
breaches of the EYFS requirements do
not have a significant impact on
children’s learning and development.

This may include when one or more of
the following applies:

B [eaders’ ambitions for the curriculum
and teaching are appropriate, but
weaknesses or inconsistendies in
implementation have a negative impact
on children’s progress overall and/or
that of particular groups of children.

B [eaders have only recently started to
take action to improve the curriculum
and teaching. While their actions are
appropriate, they are at an early stage.
This means it is too soon to determine
the impact of this work.

B | =aders and practitioners have high
ambitions for disadvantaged children,
those with SEND, thoss who are known
(or previously known) to children’s
social care, and those who may face
other barriers to their learning and/or
well-being. However, support does not

Expected standard

Curriculum and teaching meet the
‘expected standard” when all the
following apply:

Leaders have an accurate understanding of the
guality of the curriculum and teaching in their
setting. They have a dear action plan to bring
about improvement.

The curriculum is designed so that, across all
areas of leaming and development, it is cleace
what leaders and practitioners want children to
know and be able to do. The arder in which to
teach this, to give children the knowledge and
skills they nesd for their future learming and
development, including being ready for schoal,
where appropriate, is also clear.

The curriculum is an entitlement for every
child. Leaders take effective action to make
sure that children access an equally ambitious
curriculum. This includes those attending part
time or attending more than one setting,
disadvantaoged children, those with SEND,
those who are known (or previously known) to
children’s social care, and those who may face
other barriers to their learning and/or well-
being.

Strong standard

Curriculum and teaching meet the strong
standard’ when the ‘expected standard’
has been met and all the following apply:

Leaders ensure that the curriculum is inclusive
and of consistently high guality. High
expectations for what children can achieve are
embedded across the provision. This incudes
during routines and at all imes of the day,

g : - being
dealt with, at mealtimes and when tidying up:

Leaders ensure that highly effective teaching
and interactions with children are embedded.
Practitioners understand that every interaction
they hawve with a child is an opportunity for
teaching and leaming. They are skilled at
teaching and adapting in the moment to
respond to children’s emerging thinking, their
curigsity and any misunderstanding, providing
opportunities for children to excel in their
learning and development.

Leaders’ and practiioners’ approach to the
curriculum and teaching is focused accurately
on children’s age-appropriate learning and
development nesds and draws on expert
guidance.

Grades across a
5-point scale



Toolkits

Grades we expect to see less frequently on inspection

Urgent improvement

Curriculum and teaching are likely to be graded "urgent improvement’ when breaches of the EYFS requirements have a significant

impact on children’s learning and development and any of the following apply:

B Leaders’ oversight of staff's implementation of the setting’s systems and procedures, routines and interactions is ineffective.

relevant.

B [Disadvantaged children, those SEND, those who are known (or previously known) to c
other barriers to their leaming any/or well-being do not have access to the same ambitious
adjustments or adaptations are no\being made, or are not reducing or removing disadvant:

who are not disabled.

Practiioners do not teach the curriculum to an acceptable standard.
The curriculum does not meet the full intention, ambition and breadth of the EYFS reguirements. - I
The design and sequencing of cumriculum content and/or teaching are weak and lack ambition. 5- pOI nt sca e

The curriculum hing do not prepare children to build knowledge and skills for future leaming, including for school, where

Grades across a

i u

Exceptional

Inspectors may consider curriculum and teaching to be ‘exceptional’ when the “strong standard’ has been met and all the

1
Indicators

Standards

= | following apply:

B Exceptionally high standards in the curriculum and teaching have been sustained. Across all areas of learning, well-planned, effective and
highly responsive teaching quickly and securely develops the knowledge and skills children nesd to be successful.

B |eaders’ actions have a transformational impact on the learning of disadvantaged children, those with SEND, those who are known (or
previously known) to childrens social care, and those who may face other barriers to leaming and/or well-being. Thess children are now
exceptionally well prepared for current and later learning, and for future success.

B There are no significant areas for improvement that leaders have not already prioritised.
If this grade is awarded, leaders should use their exceptional success in this evaluation area to:
B support improvement across all aspects of their own satting and/or group

B cshare their learning and best practice externally to support system-wide improvement, for example with other settings, professionals, their
community and stakeholders, including local and/or national networks




Inspections will look and feel
different

= Context taken into account.

= A more collaborative approach.

= A consistent approach to inspection.
= Clear next steps on what to improve.
= A continued focus on well-being.



What's changing for registered
early years settings

Inspectors will:
= consider data in understanding the provider’s context
= make the notification call before 10am

= use an email for sharing information before the
inspection O

= have a planning call with leaders ahead of the OfStEd
inspection

= no longer complete a learning walk with leaders

= make shared observations and have increased and
ongoing professional dialogue with leaders throughout
the inspection

= inform childminders of the day they will be inspected

= no longer grade out-of-school providers ‘met’ or ‘not
met’.



Before an inspector arrives

Notification call
To notify the setting of
their inspection and arrange
the planning call

Y | X

Notification email

To give leaders helpful
information before the inspection

Ofsted

Timetable for inspection
To enable the inspector to gather
evidence relevant to the areas of

inspection focus.

Planning call

The inspector will work collaboratively
with leaders to identify any necessary
reasonable adjustments and
understand the context of the setting

=N

==

é%g




What we will do on inspection

= Begins with a brief introduction to leaders and staff.

= Hold discussions with the practitioner designated to take lead
responsibility for safeguarding.

= Speak with practitioners and leaders.

= Gather first-hand evidence of children's experiences through:
= shared observations with leaders
= discussions with parents
= case sampling of children.

= Evaluative reflective discussions with leaders.

= Concludes with a grading discussion followed by final feedback.

Celebrate

Validate

Highlight



Nursery

Inspection report: 25 June 2024

Exceptional

I Strong standard . .
Expected standard . . . .

Needs attention

I Urgent improvement

(%) safeguarding standards met

) show

Strong standard @ What does thvs mean (7)

Behavieur, attitudes and establishing routines ) Show

Children's welfare and well-being ) Show

Expected standard () What does ihs mean (7)

Achitwetnedt ) Show

Curriculurn and teaching ) Show

Inclusion

Report cards

= QOur new report card will make findings clear and accessible.

= The report card will provide a summary overview as well as a
detailed explanation for each of the evaluation areas the
setting has been evaluated against.

= Colours ranging from red, for urgent improvement, to blue,
for exceptional will provide a visual overview.

= The next steps for improvement, including actions, will be
written in a constructive way to make clear what the
improvement priorities are for the setting.



After the inspection

= Arrangements for publishing report cards will continue as
before.

= Draft report cards are usually shared within 18 working days
of the inspection.

= Providers have 5 working days to comment on the draft report
card or submit a complaint.

= Final report cards are usually published within 30 working
days of the inspection (but may be longer where there is a
complaint).



Steady and assured start



The timeline for change

September 2025 September to N 202 ] 2026

Response Engagement, Inspections Inspections
published training and pilots
Early years ITE providers
State funded schools Independent schools

Further education providers



Ensuring a steady and assured start
to inspections

= Fewer Inspections, initially led by our most experienced
inspectors.

= Random sample of providers invited to take part in ‘exit
interviews’ with HMCI, the National Director, and senior
Ofsted officials to hear about their inspection experience
and reflect on the implementation of the reforms.

= HMCI will also invite sector representatives to a series of
roundtable meetings to share their feedback.



Ensuring a steady and assured start to
inspections

= During this time, all requests for an inspection deferral will be
reviewed by Ofsted’s Deputy Chief Inspector.

= Telephone helpline will be open before, during and after an
Inspection.

= No routine inspections in the week before Christmas to allow for
further training.



Measuring impact



Programme of evaluation

= An externally commissioned evaluation of
the renewed inspection framework.

* Engagement with stakeholders about the
implementation of the framework.



Resources and further
information

= Formal response to consultation
= Toolkits for:
= early years
= Schools
= Further education and skills
= Initial teacher education
= Supporting research and evidence

www.gov.uk/ofsted




Questions



Ofsted

raising standards
improving lives

Thank you

. ' .
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