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Developing Phonological Awareness
Super Syllables

Developing Phonological Awareness is a key pre-reading skill. It helps
children to be aware that words are made of spoken sounds.

An early awareness of syllables is one element of developing
Phonological Awareness. 

Hearing syllables in words helps children to hear big chunks of spoken
sounds in everyday language. 

Syllables are created by the vowels in words, these create the 'beats' we
hear in language. 

Syllables also create the rhythm in stories, songs and rhymes. 

Children need to be able to clap a steady beat by joining in with rhythmic
stories, songs and games, as a first step to hearing syllables in words.

They don't need to understand the term syllable at this stage, they just
need to begin to hear syllables as 'beats' in words.

A great place to start with syllables is by clapping the
'beats' in children's names during games and daily routines.

Make sure you use a big collection of stories and rhymes 
with repetitive phrases and rhythmic patterns
to give the children get as much experience as possible.

Joining in with rhythmic activities builds confidence 
and memory.
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Are there enough rhythmic books with repeated
phrases?

Do the children clap a steady beat every day as they
sing?

Do the children join in with clapping patterns which
start off simply, and become more complicated?

Do we clap the syllables in children's names as part
of our everyday routines?

Can I easily identify the syllables in everyday words
or do I need more practice?

Do we share simple ideas for rhythmic 
books, songs and activities with 
families? Could we do this even 
better?
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Developing Phonological Awareness
Really Rhyming

Developing an awareness of rhyme helps children to understand that
spoken words are made up of spoken sounds. This is part of developing

Phonological Awareness, a deeper understanding of the sounds we
hear, 

Like learning about syllables, rhyming helps our children to hear chunks
of sounds in words. When children are learning to rhyme, they're

listening out for when these sound 'chunks' sound the same, and when
they sound different.

Rhymes are created by two parts of a word.
 The Onset and the Rime. Practitioners don't use these terms with

children but we need to know what they are.

Onset and Rime break syllables down even further into smaller sound
chunks. Having a basic awareness of syllables through lots of rhythmic

activities can really help children with rhyming.

The onset is the initial consonant, or group of consonants, in a syllable.
The Rime is the vowel, plus any following consonants.

Words rhyme when the rime is the same, and the onset is different.

                         Learning to rhyme takes time! To be able to master
rhyming, children need to be able to join in, 

copy, match, list and spot rhyming differences 
before they make up their own rhymes.

Start with simple rhyming stories, songs and rhymes, 
encouraging the children to listen out for  

when the endings of words sound the same.
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Are there enough simple rhyming stories and books
with rhymes in?

Do the children know some nursery rhymes and
counting rhymes from memory?

Do the children regularly fill in the rhyming gaps in
books they know well?

Do we have collections of real rhyming objects for
playing games or adding to our play provision?

Do we have rhyming picture pairs or rhyming sets of
pictures to play games with?

Do we explain why rhyming is so important 
to families? 

Do we provide them with 
ideas for rhymes and rhyming books to 

share at home? 
Could we do this even better?
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Developing Phonemic Awareness
Alliteration

Building Phonemic Awareness builds on Phonological Awareness.

When children learn about Phonological Awareness they are initially
listening out for whole parts of words. Phonemic Awareness helps to
break this down even further by isolating the separate sounds, to the

smallest units of spoken sounds that children hear. 

Alliteration is created by two or more spoken words next to each other
beginning with the same spoken sound. At this stage children should be
focussing on hearing and saying the similarities in these sounds, rather

than looking at the letters. 

Developing a general awareness of alliteration by joining in with stories,
songs and rhymes helps children to build phonemic awareness. They will  
gradually recognise when two words begin with the same spoken sound. 

When children have had lots of practise with alliteration they'll  be able to
say when two words don't begin with the same spoken sounds. They'll

also begin to make up their own alliterative phrases using words
beginning with the same spoken sounds. 

Tongue twisters are a great way to support an understanding of
alliteration because they are usually phrases or sentences including

words which all begin with the same spoken sound..

Alliteration isn't a list of words beginning with 
the same sound, but you can use collections of 
such objects. Make these alliterative by simply 

adding descriptive words, colour words or names.
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Are there enough simple stories and rhymes for the
children to join in with alliteration?

Do we use everyday objects beginning with the same
sound to model alliterative phrases through play?

Do the children and the adults have alliterative
names which are used everyday?

Do we focus on helping the children to recognise
their own names? How?

Do all adults understand that alliteration is not just a
set of objects beginning with the same sound?

Do we explain why alliteration
 is an important pre-phonic skill to families?

 
Do we provide them with ideas for 

developing alliteration at home?
 

Could we do this even better?
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ORAL BLENDING 
AND SEGMENTING

The adult breaks the word into the separate spoken sounds
The children put the word back together

The adult says the whole word
The children break the words into the          

Perfect Phonemic Awareness
Oral blending and segmenting help to develop phonemic awareness, an

understanding that words are made up of spoken sounds.

Oral blending and segmenting require children to hear and say all of the
separate sounds in words.

At this point it's important not to use written letters. 
We want children to be constructing and deconstructing the words they
hear without the added complication of letter-sound correspondences.

When we practise oral bending and segmenting we need to say the
separate spoken sounds correctly, modelling, demonstrating and

encouraging the use of 'Pure Sounds'.

Oral Blending helps children to say each of the separate spoken sounds
they hear, then push them together to blend a whole word.

When adults want children to orally blend;

Oral Segmenting helps children to say a whole word then break it up into
it's separate spoken sounds.

When adults want children to orally segment;

      separate spoken sounds

Oral blending and segmenting are critical pre-reading 
skills which take LOTS of practise!
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Do the children get enough opportunities to orally
blend and segment through focussed activities?

Do adults model, demonstrate and encourage oral
blending and segmenting as they play alongside
children?

Are there enough everyday objects, books and
pictures to use for oral blending and segmenting
activities? 

Do the adults build oral blending and segmenting
into everyday routines?

Do all adults say the 'pure sounds' correctly or is
more practise needed?
 
Do families know about oral blending 
and segmenting and how to support 
with this at home?
 
Could we do this even better?
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